SIG Webinar Notes
1. Title Slide

My name is Chad Portney, Education Programs Consultant, and joining me is Julie Baltazar, Administrator of the Regional Coordination and Support Office (RCSO) at the California Department of Education (CDE). We would like to welcome you to this presentation on the federal School Improvement Grant (SIG). We hope to provide you with some guidance on factors to consider when selecting an intervention model and the specific components of each model.

2. Purpose
This webinar is designed to help you identify some of the key program requirements and provide information on implementation strategies. We will also direct you to a variety of technical assistance (TA) resources to help further guide LEA implementation of the selected intervention model. We also hope to address some of your questions regarding the SIG. Those questions not addressed in this webinar will be included in the SIG Frequently Asked Questions which are posted on the CDE Title I Web page at http://www.cde.ca.gov/sp/sw/t1/. 
Please note that a significant portion of this Webinar is drawn from a Webinar series prepared by the Center on Innovation & Improvement (CII) for use by the regional comprehensive centers and state education agencies to inform local education agencies.

3. School Intervention Models
As you are aware, the United States Department of Education (ED) has directed states to identify their persistently-lowest achieving schools and classifying them as Tier I, Tier II, or Tier III schools. At its March 2010 meeting, the State Board of Education (SBE) approved the criteria for this identification. The criteria and methodology used to establish the lists of Tier I, II, and III schools is available on the CDE’s Persistently Lowest-Achieving Schools Web page at http://www.cde.ca.gov/ta/ac/pl/. LEAs with schools identified on one of the three tiers are eligible to apply for SIG funding to help implement one of the four school intervention models discussed in this presentation.

4. LEA Role: Big Picture I

The next 2 slides provide CII’s “big picture” overview of an LEA’s role in this process. 
The first step “commit to success” seems like an obvious one, but is frequently overlooked as a necessary initial step. Just like we expect all teachers to believe that their students are capable of learning, all LEAs must start with a belief in success for their schools and students. 

Consolidating the next 2 steps, an LEA needs to determine which of its identified schools it commits to serve. This determination must take into account the school and LEA capacity to implement the selected intervention. For example, a school with a significant number of special needs students may not wish to implement the restart model unless they can identify a Charter Management Organization (CMO) or Education Management Organization (EMO) with the necessary expertise to serve these students. 
The next steps are to cultivate a pipeline of highly capable leaders who will have the highest likelihood of effectively implementing the selected intervention model and creating conditions for success that will enable the leader to focus on quick gains instead of excessive bureaucracy.

5. LEA Role: Big Picture II

In this slide, an LEA’s role as a motivator, communicator, and celebrator is outlined.

The four models are all predicated on the theory that intervention models do not have to take multiple years to show gains. Rather, that many gains can be achieved quickly, while others may take more time. As a result, it is necessary for an LEA to set clear timelines for results that are characterized by the expectation of strong gains in the first year. This also entails developing credible repercussions for staff that may impede change. As you know, one of the four goals of ED is to consistently and effectively use data to guide decision making and instruction. This allows LEAs to maintain a sharp focus on tracking the effectiveness of the selected intervention model at improving student performance and quickly determining whether a new course of action is warranted. In addition, LEAs can rapidly identify and highlight schools that show significant improvement in student performance. 

6. Intervention Selection
CII highlights five steps in the intervention selection process. These steps address the need to develop partner/provider and school profiles, determine the model that will best-fit the school based on the information collected, select the best partner/providers and clearly define roles and expectations, and forge relationships between the partnerships. We will discuss each of these steps in more detail in the next few slides.
7. Intervention Selection (Cont.)
A partner can be an agency who provides advice and support on a collaborative level. A provider is involved with a school or an LEA through a performance contract which outlines roles, responsibilities, and repercussions for not meeting goals. 

The Non-regulatory Guidance on SIG states that:

Some of the required components of the intervention models may be affected by collective bargaining agreements or other contracts. For example, a collective bargaining agreement may include provisions regarding systems that may be used to evaluate teachers, professional development requirements, or strategies that may be used to retain staff. Because such provisions may impact an LEA’s ability to implement the intervention models, effective implementation is dependent on the close collaboration of an LEA and school administrators, teachers, and other partners, as appropriate. The Department also recognizes that, beyond collaboration, full and effective implementation of a selected model may require negotiation with teachers’ unions. The Department encourages LEAs to involve teachers’ unions early in the process of implementing the final requirements to ensure that an LEA can implement fully and effectively the selected intervention model in each Tier I and Tier II school it commits to serve. 
In addition to collective bargaining agreements or teacher contracts, other types of agreements may impact an LEA’s ability to implement fully and effectively one or more of the school intervention models. For example, if an LEA contracts with an outside provider to provide certain services that are necessary for full implementation of a model (e.g., a contract to provide community-oriented services and supports as required for the turnaround model or a contract to provide ongoing mechanisms for family and community engagement as required by the transformation model), that contract will likely impact how the model is implemented. Although an LEA may outsource the implementation of some components of a selected intervention model, ultimately, the LEA is responsible for ensuring that the model is implemented fully and effectively. Accordingly, an LEA should include in any contracts with outside providers terms or provisions that will enable an LEA to ensure full and effective implementation of the model.
If an LEA anticipates the need to modify any of its current practices or policies in order to fully implement the selected intervention model(s), it must identify and describe which policies and practices need to be revised, the process for revision, and a description of the proposed revision, including timelines. 

If an LEA is currently receiving DAIT services, it must describe how it will coordinate its DAIT and its SIG activities to improve the performance of their lowest-achieving schools. The description must identify the major LEA improvement actions recommended by the DAIT and describe how the LEA has aligned its proposed SIG activities with those major LEA improvement actions while assuring that all components of the selected intervention model(s) are implemented.

When developing school profiles, an LEA should consider detailed data on the characteristics of the school and students. This data should not only reflect the grades served, enrollment , and demographics of each school; but also the community dynamics and school feeder patterns. For example, will closing one school significantly alter the ethnic make-up of receiving schools? What steps may need to be taken to avoid tensions?

LEAs should also consider leader and staff background and competencies. How long has the principal been there? Does the principal have the ability to implement the selected intervention? What is the background of the staff? How long have they been teaching? What is the nature of the teacher evaluation process? Is the process solid and will it help an LEA properly identify teachers who can and cannot support the reform effort? Has an LEA been working with a District Assistance and Intervention Team (DAIT)?
Performance profiles by grade, subject, and subgroup should be examined to determine noteworthy trends and patterns and past reform efforts at targeted schools should be examined for lessons learned.

8. Intervention Selection (Cont.)
The next steps include selection of a model and partner/providers that best fit the needs of the school. What improvement strategy will result in the most immediate and substantial improvement in learning and school success for the students now attending this school given the existing capacity in the school and an LEA? A needs analysis must be included in an LEA’s application. Examples of assessment instruments include, but are not limited to, the Academic Performance Survey (APS), Inventory of Services and Supports (ISS), and District Assessment Survey (DAS). An LEA must describe the process and findings of the needs assessment conducted on each school it commits to serve and the evidence used to select the intervention model to be implemented at each school. 

What is the schools capacity for internal change? Can an LEA support the schools? Different factors such as LEA capacity based on number of schools identified or remoteness of location will influence this component. Can the parents and community members act as partners in the effort? 
Clearly defined roles and relationships are key. An LEA must determine who will work with the schools to provide assistance in implementation. What is the external provider capacity? Who will be responsible for monitoring contracts and achievement goals? Will an LEA use multiple providers or just one and what will the role of parents and community members be?

9. Intervention Selection (Cont.)
An LEA must forge a clear understanding of roles and responsibilities for the reform effort. This is essentially a “who will do what and when?” This information should appear on the implementation charts for each Tier I, II, and III school (SIG Forms 10 and 11). It is imperative that an LEA establish a clear and transparent process. Reform efforts are hampered by the perception that decisions are made behind closed doors or that key stakeholders were not involved.

Several key relationship items are important to consider. 
How much autonomy will be extended to the school around personnel decisions such as hiring, firing, and evaluation?

How will financial matters such as budget allocations directly to the school be handled?

How much flexibility will the school have in its instructional program, including professional development, discipline, and parental involvement?

What governance aspects need to be addressed surrounding length of school day, school calendar, and management structure?
10.  Pitfalls to Avoid

Five pitfalls to avoid are important to highlight here.

· Selecting one-size fits all intervention models absent tangible data about school performance, district capacity, and availability of partners/providers

· Waiting for a prescriptive solution or blueprint for how to dramatically improve persistently low-achieving schools

· Failing to conduct due diligence about potential partners/providers

· Mistaking “I don’t know how” for “I can’t” or “it can’t be done”*

· Failing to construct clear and transparent performance expectations and measures, and rewards as well as consequences associated with success and failure in school improvement efforts (*paraphrased quotation from Bruce Bueno de Mesquita, NYU)
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11.  Questions
Please take a few minutes to submit any questions you have about selecting the intervention. Questions that are not addressed in this Webinar will be incorporated into future FAQs.

In addition to the CDE tools (APS, DAS, and ISS), CII has developed a decision-making and planning tool for LEAs selecting intervention models. It can be found at the CII LEA Intervention Model Web page at www.centerii.org/leamodel/. (Outside Source) 
12. Turnaround Model
Moving on to a discussion of each of the four models. The next two slides detail the specific components of the Turnaround Model and highlight which components must be implemented immediately and which may be implemented throughout the school year (SY). All elements of each model must be fully implemented. As most of you are aware, 2 of the more well known components of the turnaround model, replacing the principal and rehiring 50 percent or less of the staff, must be implement by the beginning of the 2010–11 SY. Strategies such as (1) financial incentives, (2) increased opportunities for promotion and career growth, and (3) more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school may be implemented throughout the 2010–11 SY.

Selection and implementation of a new instructional model and providing job-embedded professional development (PD) to staff can also be phased in and provided on an ongoing basis during the 2010–11 SY. Ensuring continuous use of data to inform and differentiate instruction must commence at the beginning of the SY. As we discussed in one of the previous slides, tracking performance is a key component of the LEA “Big Picture.” In many cases, data is continuously collected at schools, but may not be used effectively. It is important that the PD provided gives teachers and administrators a clear understanding of how to use data to help inform and differentiate instruction.

13.  Turnaround Model (Cont.)

Another element of the turnaround model which must be implemented at the beginning of the SY is the provision of increased learning time. The Non‑Regulatory Guidance on SIG defines increased learning time as using a longer school day, week, or year schedule to significantly increase the total number of school hours to include additional time for (a) instruction in core academic subjects; (b) instruction in other subjects and enrichment activities that contribute to a well-rounded education; and (c) teachers to collaborate, plan, and engage in professional development within and across grades and subjects. 
Social-emotional and community-oriented services that may be offered to students in a school implementing a transformation model may include health, nutrition, or social services that may be provided in partnership with local service providers, or services such as a family literacy program for parents who need to improve their literacy skills in order to support their children’s learning. An LEA should examine the needs of students in the turnaround school to determine which social-emotional and community-oriented services will be appropriate and useful under the circumstances. 

When preparing to implement a new governance structure and granting sufficient operating flexibility to the new principal, an LEA must consider a variety of things. Such as, how much autonomy it will allow the new principal, what expectations it has for rapid school improvement, what systems need to be aligned, how it will facilitate the transfer of school staff who cannot help implement the turnaround, and how it will prioritize teacher hiring and assignment in turnaround schools.

Adopting a new governance structure may include, but is not limited to, requiring the school to report to a new “turnaround office” in an LEA, hire a “turnaround leader” who reports directly to an LEA, or enter into a multi-year contract with an LEA.

14. Turnaround Model: Turnaround Leaders

CII sites the work of Hassel & Hassel in the 2005 publication “Starting Fresh” as a strategy for improving chronically low-performing schools to identify specific competencies of turnaround leaders. 

· A results-driven leader sets high goals, takes initiative, and is relentlessly persistent. When benchmarks for success are not met, school leaders do not give up on the original goals and will continue to raise the goals once they are met.

· Strong interpersonal skills that motivate teachers, parents, and students around the turnaround effort are also a necessary characteristic of a strong turnaround leader. These leaders focus less on long-term relationships if it is necessary to achieve immediate results. 

· Successful turnaround leaders gather and use data, think through problems, and follow up with targeted action. This might include researching other successful turnaround efforts, monitoring and highlighting progress, and constantly evaluating their approach toward meeting the schools goals.

· Successful turnaround leaders treat challenges as starting points for problem solving. They do not accept excuses for lack of student or teacher performance.

15.  Turnaround Model: Turnaround Leaders (Cont.)

Research suggests that reform efforts have a higher chance of success when an LEA allows as much freedom as possible from regulations regarding scheduling, transportation, discipline, and curriculum. Many successful leaders achieve results by working around rules and seeking approval after the strategy has worked. While bargaining agreements and LEA policies may limit this possibility, external constraints can limit turnaround efforts unless the leader is willing to sometimes bend rules and ask forgiveness later. 
16. Turnaround Model: Leader Recruitment and Selection

Practicing intentional and targeted leader recruitment and selection is a key component of cultivating an effective leadership pipeline. LEAs are encouraged to recognize that one person will not necessarily posses all the requisite skills to implement the turnaround model and that creating a leadership team with different areas of expertise might be effective. Some research suggests that pairing a person who is a strong leader, but lacks the requisite educational background, might be a good fit with an assistant principal who posses a strong educational background. This might entail pursuing alternative routes such as former military or business leaders. An LEA should work to ensure that the leadership team as an aggregate has a strong instructional leadership background.

17. Turnaround Model: Staff Dismissal Process
Another major component of the turnaround model is the staff dismissal process. 
LEAs should communicate a clear vision for reform to all stakeholders involved including staff, parents, and community members. Establishing a positive vision with clear expectations is key to creating positive public relations around staff dismissals. 
A variety of data should be gathered and analyzed. The NRG on SIG states that:

As part of a rigorous recruitment, screening and selection process, assessments of turnaround teachers’ competencies can be used by the principal or district leader to distinguish between very high performers and more typical of lower-performing teachers in a turnaround setting. Although an LEA may already have and use a set of tools to screen for appropriate competencies as part of it normal hiring practices, it is important to develop a set of competencies specifically designed to identify staff that can be effective in a turnaround situation because, in a turnaround school, failure has become an entrenched way of life for students and staff, and staff members need stronger and more consistent habits in critical areas to transform the school’s wide-scale failure into learning success. 

Conducting targeted evaluations to reinforce positive work habits and demonstrating a commitment not to tolerate negative work habits can provide a boost to employee morale by acknowledging success and addressing underperformance. This also allows an LEA to examine and reward performance improvements.

As mentioned previously, LEA support is vital in the staff dismissal process. This support may take the form of prioritizing transfers in and out of turnaround schools, providing school leaders with clear financial information to help guide decision making, and providing public relations support, to name a few. 

18. Turnaround Model: Optional Activities
In addition to the required elements, an LEA implementing a turnaround model may also implement other strategies, such as a new school model or any of the required and permissible activities under the transformation intervention model described in the final requirements. It could also, for example, replace a comprehensive high school with one that focuses on science, technology, engineering, and mathematics (STEM). The key is that these actions would be taken within the framework of the turnaround model and would be in addition to, not instead of, the actions that are required as part of a turnaround model. 

19. Turnaround Model: Pitfalls to Avoid
CII identifies a variety of pitfalls to avoid.
· Failing to intentionally cultivate a supply of leaders and operators to fix failing schools

· Selecting the most readily available, rather than the best leader

· Permitting staff to avoid change

· Demonstrating lack of political will to pursue difficult strategies, including rapid “retry”

· Recycling underperforming teachers

· Allowing standard operating procedure to inhibit dramatic change

20. Questions?
Please take a few minutes to submit any questions you have about the turnaround. Questions that are not addressed in this Webinar will be incorporated into future FAQs.

More information about turnaround leaders and staff can be found in the Center for Comprehensive School Reform and Improvement’s publication on Turnarounds With New Leaders & Staff Web page at http://www.centerforcsri.org/pubs/restructuring/KnowledgeIssues4Turnaround.pdf (Outside Source).
21. Restart Model
Moving on to the restart model, a restart occurs when an LEA converts a school or closes and reopens a school under a charter management organization (CMO) or an education management organization (EMO) that has been selected through a rigorous review process.

The “rigorous review process” permits an LEA to examine a prospective restart operator’s reform plans and strategies. It helps prevent an operator from assuming control of a school without having a meaningful plan for turning it around. The purpose of the rigorous review process is to provide an LEA with an opportunity to ensure that the operator will use this model to make meaningful changes in a school. Through the rigorous review process, an LEA might, for example, require a prospective operator to demonstrate that its strategies are research-based and that it has the capacity to implement the strategies it is proposing. 

22. Restart: California Charter Law 
California Education Code (EC) Section 47605(a) contains the guidelines for petitioning to establish a charter school.

The petition may be submitted to the governing board of the school district for review after either of the following conditions are met:

In the conversion option, the petition may be submitted to the governing board of the school district for review after the petition has been signed by not less than 50 percent of the permanent status teachers currently employed at the public school to be converted. 

The “close and reopen” option requires that the petition has been signed by a number of parents or legal guardians of pupils that is equivalent to at least one-half of the number of pupils that the charter school estimates will enroll in the school for its first year of operation. Or, the petition has been signed by a number of teachers that is equivalent to at least one-half of the number of teachers that the charter school estimates will be employed at the school during its first year of operation. 
23. Restart: Create New School Culture Supporting Effective Instructional Practice
To realize the full potential of restarting low-achieving schools, states/districts must:

· Define explicit expectations for performance

· Empower high capacity school leaders to make dramatic changes absent avoidable intrusion from external governing bodies (e.g., state, school district, or authorizer)

· Create a positive new school culture that will catalyze success

· Recruit and retain skilled and committed educators to the schools and classrooms with the greatest need 

· Satisfy and engage parents in order to keep them in public schools

24. Restart: Assessing CMOs and EMOs
Another aspect of the restart process is the assessment of CMO/EMO academic achievement, fiscal and operational record, and potential.

LEAs should examine the record of effectiveness of CMO/EMOs by looking at the performance of other schools operated the CMO/EMO. What has been the performance of these schools during and after working with the CMO/EMO? What are the graduation rates and post-secondary success rates of former students of these schools? Has the enrollment of these schools remained stable over time? How similar are these schools to the potential restart school?

Of particular importance is the CMO/EMOs ability to successfully recruit and retain school leaders and instructional staff. In addition, examining the fiscal soundness of the CMO/EMO and its ability to adhere to state reporting requirements is also an excellent way to screen potential CMO/EMOs. Has the organization’s most recent fiscal audit indicated positive financial health? How well have they complied with other states reporting and accountability requirements?

25. Restart: Assessing CMOs and EMOs (Cont.)
When determining the quality of the CMO/EMO growth plan, there are several key areas of consideration:
1. Are there specific projections regarding anticipated growth?
2. Does the plan reflect an awareness of local policy issues and potential challenges?
3. Are appropriate performance expectations established and evidence-based?
4. Does the management team posses the skill and stability necessary to effectively implement the reform effort?
5. Is their a practical plan in place to cultivate a teacher and leader pipeline?

When trying to determine if a successful CMO/EMO model in another school will transfer to a different setting, an LEA should determine if the model’s success was due mainly to a “shining star” principal or is it an actual codified model that will be effective. Some factors to consider:

1. What is the corporate mission and vision statement of the organization? Does it fit with student needs? 
2. Is the education model proposed evidence-based and grounded in best-practice?
3. Is the corporate voice of the organization transmitting a coherent message which complements the schools needs?
4. What is the capacity of the organization to provide ongoing professional development and training to staff?
5. How does the organization track the fidelity of the implementation of a school model?

26. Restart: Planning
Allocate time to plan and prepare
Establish a rigorous selection process
Recruit and select highly skilled providers/leaders
Establish conditions to support a restart
Engage parents and the community
Implement effective instructional practices and rigorous performance accountability

27. Restart: Pitfalls to Avoid
Weak/bureaucratic selection procedures for providers, as opposed to performance based
Ambiguous relationship terms
Failure to consistently implement effective instructional practices
Undefined accountability metric
Absence of consequences for failure to meet performance goals
28. Questions?
Please take a few minutes to submit any questions you have about the restart model.

Information on successful turnaround efforts can be found on the ED SIG Web page at http://www2.ed.gov/programs/sif/examples.html (Outside Source). 

29. Closure

Two of the key strategies related to school closure are to include key stakeholders, including business and community leaders, in developing criteria for closing schools; and to develop a consistent and data-based method of addressing school performance that supplements state-level academic achievement data and that is uniformly applied to schools across an LEA.

The NRG on SIG states that:
An LEA should not eliminate school closure as an option simply because the higher-achieving schools that could be receiving schools are located at some distance from the closed school, so long as the distance is not unreasonable. Indeed, it is preferable for an LEA to send students who previously attended a closed school to a higher-achieving school that is located at some distance from, but still within reasonable proximity to, the closed school than to send those students to a lower-performing school that is geographically closer to the closed school. Moreover, an LEA should consider allowing parents to choose from among multiple higher-achieving schools, at least one of which is located within reasonable proximity to the closed school. By providing multiple school options, a parent could decide, for example, that it is worth having his or her child travel a longer distance in order to attend a higher-achieving school. Ultimately, an LEA’s goal should be to ensure that students who previously attended a closed school are able to enroll in the highest-performing school that can reasonably be offered as an alternative to the closed school.

30. Closure: Planning and Implementation
It is important to establish a policy context when deciding whether closing schools is a feasible and necessary option. Decision making should be data-driven and address how closing a school will contribute to a larger LEA reform effort. Embedding closure decisions in a broader reform strategy can help to minimize the resistance to a closure decision.

Communication is obviously another key component to the process. Communication with principals, staff, parents, and students about their roles in the closure process will help minimize the perception of “operating behind closed doors.” The next slide specifically addresses operating transparently.
31. Closure: Operate Transparently
Ongoing and upfront communication with school board and staff members is an important component of minimizing public disagreements about closure decisions. Perceptions of lack of unity will significantly undermine any reform effort. Asking school board members to vote on a slate of closures may be another way to minimize disagreements.

Finally, it must be made clear to parents and students what the immediate benefit will be for them in this transition. How will the transfer of students be handled?

32. Closure: Pitfalls to Avoid
Some pitfalls to avoid with closure:

· Failing to communicate urgency due to persistent low-achievement
· Perception that criteria are subjective or driven by an alternate agenda
· Public disagreement between school board members about closure
· Permitting opposition to ”control the story” or trigger a reversal of course
· Failing to prepare for and support transition for students, families, principals, and teachers
Another important component to consider that is not listed here is, how will the transfer of students affect any racial or ethnic tensions and how can this issue be minimized?

33. Transformation: Definition
The final model discussed in this Webinar is the transformation model. The primary elements of this model that must be in place before the first day of school are the replacement of the principal, establishment of a general plan for collection and use of data, implementation of schedules and strategies that increase learning time, and providing operating flexibility.

The development and adoption of a new evaluation system that identifies and rewards or removes staff should be developed in consultation with staff and should use student growth as a significant factor. 
Using data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic content standards may be conducted throughout the SY with expected implementation of the new instructional program to begin at the beginning of the 2011–12 SY.
Staff development must occur during the 2010–11 school year sufficient to fully implement the general data plan and instructional program in 2011–12. 

As mentioned in the turnaround model slides earlier in this presentation, strategies such as (1) financial incentives, (2) increased opportunities for promotion and career growth, and (3) more flexible work conditions that are designed to recruit, place, and retain staff may be implemented throughout the 2010–11 SY.

34. Transformation (Cont.)
Schedules and strategies that increase learning time must be in place at the beginning of the school year. As referenced previously, increased learning time encompasses (a) instruction in core academic subjects, (b) instruction in other subjects and enrichment activities that contribute to a well-rounded education, and (c) teachers to collaborate, plan, and engage in professional development within and across grades and subjects. 
Social-emotional and community-oriented services that may be offered to students in a school implementing a transformation model may include health, nutrition, or social services that may be provided in partnership with local service providers, or services such as a family literacy program for parents who need to improve their literacy skills in order to support their children’s learning. An LEA should examine the needs of students in the turnaround school to determine which social-emotional and community-oriented services will be appropriate and useful under the circumstances. 

The SIG NRG identifies examples of mechanisms that can encourage family and community engagement. These include the establishment of organized parent groups, holding public meetings involving parents and community members to review school performance and help develop school improvement plans, using surveys to gauge parent and community satisfaction and support for local public schools, implementing complaint procedures for families, coordinating with local social and health service providers to help meet family needs, and parent education classes (including General Educational Development [GED], adult literacy, and English as a Second Language [ESL] programs). 
For more information on governance, please refer to the turnaround portion of this presentation.
35. Transformation: Optional Activities
The transformation model also includes a variety of optional activities that may be implemented using SIG funds.

Under the category of developing and increasing teacher and school leader effectiveness,

· Providing additional compensation to attract and retain staff with the skills necessary to meet the needs of the students in a transformation school

· Instituting a system for measuring changes in instructional practices resulting from professional development

With regard to comprehensive instructional reform strategies:

· Conducting periodic reviews to ensure that the curriculum is being implemented with fidelity, is having the intended impact on student achievement, and is modified if deemed ineffective

· Implementing a schoolwide “response-to-intervention” model

· Providing additional supports and professional development to teachers and principals in order to implement effective strategies to support students with disabilities in the least restrictive environment and to ensure that English learner students acquire the English proficiency (language) skills necessary to master academic content within a certain time period

· Using and integrating technology-based supports and interventions as part of the instructional program

Permissible activities to increase learning time and creating community-oriented schools:

· Partnering with parents and parent organizations, faith- and community-based organizations, health clinics, other state or local agencies, and others to create safe school environments that meet students’ social, emotional, and health needs

· Extending or restructuring the school day so as to add time for such strategies as advisory periods that build relationships between students, faculty, and other school staff

· Implementing approaches to improve school climate and discipline, such as implementing a system of positive behavioral supports or taking steps to eliminate bullying and student harassment

· Expanding the school program to offer full-day kindergarten or pre-kindergarten

Operating flexibility can be provided by: 

· Allowing the school to be run under a new governance arrangement, such as a turnaround division within an LEA

· Implementing a per-pupil school-based budget formula that is weighted based on student needs

36. Transformation: Turnaround Leaders
There are several key components from the turnaround model section of this presentation that are directly applicable to the transformation model. One of these components is the recruitment and retention of turnaround leaders.

As noted previously, research suggest that reform efforts have a higher chance of success when an LEA allows as much freedom as possible from regulations regarding scheduling, transportation, discipline, and curriculum. Many successful leaders achieve results by working around rules and seeking approval after the strategy has worked. While bargaining agreements and LEA policies may limit this possibility, external constraints can limit turnaround efforts unless the leader is willing to sometimes bend rules and ask forgiveness later. Further information on the competencies of turnaround leaders are discussed in the turnaround model portion of this presentation. 
37. Transformation: Pitfalls to Avoid
CII identifies a variety of pitfalls to avoid from the turnaround model that would apply to the transformation model should be repeated here.

· Failing to intentionally cultivate a supply of leaders and operators to fix failing schools
· Selecting the most readily available, rather than the best leader
· Permitting staff to avoid change
· Demonstrating lack of political will to pursue difficult strategies, including rapid “retry”
· Recycling underperforming teachers
· Allowing standard operating procedure to inhibit dramatic change
38. Questions?

Please take a few minutes to submit any questions you have about the closure or transformation models. Questions that are not addressed in this Webinar will be incorporated into future FAQs.

CII provides a Handbook on Effective Implementation of SIG which can be found at the CII Handbook on Effective Implementation of SIG Web page at http://www.centerii.org/handbook/ (Outside Source).
39. CDE Contact

This concludes the Webinar. For further questions, you may contact the Regional Coordination and Support Office by phone at 916-319-0833 or by e‑mail at RCSO@cde.ca.gov. 
Thank you for your time.
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